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Abstract

The purpose of this practicum was to develop a
program of instruction to modify negative self-concept,
with the possibility that modification might increase .
achievement and desirable behavior at school. The pro- .
gram developed at Coral Springs Elerentary School was
one tp one tutoring by parent-vclunteers, with self- ~con-
cept, achievement, and behavior measured at the beginning

vand end, of the program.' Results showed increases in

achievement and desirable behavior but were not clearly
connected to seslf-concept because of design weaknesses.
The study might be repllcated in other schools with low
achievers, and with design modification would clarify
the relstionship of positive self-~concept to increased
achievement and better behavior. _ Co
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T - : INTRODUCTION
In our school most classrooms have one or more-
pupils'wﬁaygre low in aéhievement, who do not seem

successfFul and who often exhibit behavior patterns which

. seem - undesirable to teachers. These behavior patterns

-

tend to bé‘at opposité poles, either overly aggressive
or<overly withdrawn. The m%jérity of students who fFall
. o _
into this pattern are from %.sﬁall'area of low socio-
economic backgropnds Fréﬁ‘which ouf scHooL draws.
This study is besed on the idea deveioped’by others

that positive self-concept is necessary for ecademic

achievement and desirable behavior. A program‘was de-

‘signed to promote positive self-concept in students and

»

attempts were made to measure self-concept, acHievement,

-and behavior near the beginning and end of the program

to see if there was any increase in positive self-concept,

and if there was any accompanying increase in achievement

N

and more desirable behavior.
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| IS SELF-CONCEPT THE CULPRIT?

\ ' " .

iln searching for a cause for low achievement com-

vbined\with aggressive or withdrawn behévior, one is struck

by the constantly recurring theme thag selF-conéept can

have quch to .do with both achievemenf-and behavior.
Alice Miel says "the concept of self is so basic to

ell edlcation that the 1862 yearbook QF thé Association

for Supervision and Curriculum Development was devoted
i

. : ' : 1
solely to this aspect of the curriculum®,
Arthur Combs seems to agree when he says 'We are...
i - '
discovering that a child's success in school depends... |

upon thelkind of self concepts he has about himselF".e

Stuéﬁes by Lecky, Palding, Bruner, and McCleiland,

. 1 . A - . 3 .
described|in an article by Walter Waetjen , all have shown

achievemenﬁ,to some degree dependent on how children viawed

~

themselves\and théir abilities.

o

lAlice Mie%, "t et Us Develop Children Who Care About Them-
selves and Others", Audiovisual Instruction, VII, No. B,
June, 1982,\355—357.

CArthur W. &ombs, An address presented at the ASCD annual

gonFerence,\Seattle, Washington, 1958.

Swalter B. AEBtjen, “"Facts About Learning", Baltimore Bulle-

tin of Education, XXXVII1, No. 2, December, 1960, 22-28..




Others connect self-concept with -behavior. For ex-

amp;eﬁ Goadwin Watsdn says that "The pupil who sees him-
self af his woaat in school...is fikaly to feel resent-
ment afvschoola, teabdars; and books and may turn their
anger, outward againat‘reépaatable aociety or inward toward
themselves",

-Alao Allen Ornstein and Stahley Rosenfeld say thsat
the poor aelgaimage'oF the disadvantaged child leaQasvhim
dispirited and rejectéd, sodthat he rejects schools and
has no backgrounmd in handling judgements about right or
wrong.5 |

The literature seems to suggest a reasonable amount of
support éor assdmingtthat negatiQe self-concept must be
dealt with in trying to chahge achievement and behavior.

- 0On the basis‘aﬁ this assumption it was dacided to desiga
a program aimed at low achiavers geared spetiically,to
changing aelF—concedt, and attempt to measure any change

in self-concept, achievement, and behavior..

4Goodwin Watson, "What Do We Know Abouf Learning?", NEA
Journsal, LII, No. 3, March, 1963, 20-22.

SAllan C. 0rnste1n and Stanley S. Rosenfeld, "Envirormen-
tal and Other Factors Which Mitigate Against Dlsadvantaged
Youngsters in School", Contempgrary Education, XXXXIx, No.

Jarmuary, 18968, 156-160.
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THE PROGRAM

In order to identify low achievers teachers were
as?éd to submitinames of stuaents who were performing
below grade level in RAeading or Math by at least éne'
year, From the hamg; submittea by tﬁé teachéés, twehty
children Were selectea by taking every third child in
alphabetical order until the total oFAtwanty was_réached.-

It was planned to. set ué\é program o? regular tdtor—
ing by parent volunteers oH s one to one basis outside the
claséroom. A call was made for parent voluntéers‘FPoﬁ . o -
which we receivea sixteen respohsesf An ianrmal meeting
was held on November 20, 1872 in which the concept was ex-

plained, and of the original sixteen, eleven committed them-

selves to the program and attended a workshop.on November - .

3
- .

22, 1972, The following points were stressed: : wi

l. Possible relationships of self-concept to
achievement and behavior

2. Establishing a good relationshipband working
P to improve self-concept as the key role of

tutors y

1
3., Eamch session of one half house to consist of -
an academic task plus an activity to improve
gelf-concept

‘Times were set for each tutor to work with a child

two times per week and they were assigned children with

i3
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whom to work., Nine tutors were assigned two children

R S

&

and two‘volunteers were assigned one each,

'During the week of November 27th the pfogram began.
Tutqré rsported to the principal who took themuéo the
child’s room é;a introduced the. tutor to the teacher and
the child.. The tutors were presented with an academic
task aﬁd-helped ih finding a place in which to hold their
sessions that' was agregaplémto’them aéd to the child.
Séme{depided to use the'library, and some used sufsiﬁf
tables in the'mali.

//Dubing the.Fourée of the Fourteeh weeak progﬁam, tutars

met with the primcipal individually once every two weeks

for assignment of academic tasks and self-concept activi-

ties. In addition the tutors met as a group to share

ideas once each month ~- on Oecember 8, .January 26, Feb-

ruary 18, and March 16. During these group meetings the

.

tutors discussed progress both in their academic program

™) :
snd in their relationship with their students.

OF the eleven parents ofiginally involved in the

program, ten fulfilled their committment and one dropped’
. out near the beginning of the program. The person who

dropped out had been tutoring only one child and that




omitted entirely.

>~

child was assigned to the other tutor who had previously

worked with only one.
Of the twenty children who began the program, two

moved away and eighteen completed the full Fourteen

weeks, Test results for those two children have been

10
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THE MEASURéMENT -~ SELF-CONCEPT

Self-concept was measured in two different ways:
as the tutérs and teachers viewed the students' salf-
concept in the first and fourteenth yéeksvoF the program,
and as the students viewed themselves as reveaied by a
tesf of selF-cdncépt.

The vie@s of the tutors and tea%ﬁ?ﬁs were gathered
with a questionnsire (see Appendix A] of items that could
be considered connected with positive self-concept. Items
'rated "Always'" or "Frequently" on the guestionnaire were
¢considered bosifive, and items rated "Seldom“;or "Nevar"
were considered negative, . -

Numbers of pdsitive and negative responses‘by tutors
were totaled, simply to note gain or decrease in positive
items from the First week to the Fourteenth week. The
same procedure. was used Fg? teacher ;esponses. Compara-
tive results are shown below in Table 1.

TABLE 1.

SEAF;Concept as Viewed by Tutors and Teachers

/
lgt Week 14th Week

No. Pos. No. Neg. No. Pos. No. Neg.

Tutors 81 (s4%) - 44 (35%) 100 [(B80%]) 25 .(20%)

Teachers . 46 (27%]) 123 (73%) 86 (51%) 83 (49%)




The tast of self-concept given'the‘étudents them=-
selves consisted of Rotter’s Test of Self Concept: Ane
swering less than 45 percent of the questions posiﬁively
wBes consideréd-"negative" while'answering more than 50 per-=
cent in a posifivé manner WEs.éonsidered “ﬁositivéﬁ. Aid
in adminiétaring and judging answersoﬁas given by the guid-
asnce counselor and the school psychologist.

Thé test was given nsar the beginning of the program
and again after completion of the program. “Comparative
results are shown below in Table 2.

/ TABLE 2.. |

Self-Concept of Students as Stiown by
‘ the Fotter Test

% Pos. Resp. % Pos. Resp. % Bain or

1st Week 14th Week Loss .

1. Alvin B. B3% <. 100% + +13 S
2. Herbert B. 4B% - B9% + +23
3. Ralph B. 0% - ° 15% - +15
4,  Lisa C. 45% - 60% < +15
‘ 5. Frank C. 60% <+ 80% <+ +20
6. John E. 40% - oA 23% - ~17
7+ Richard E. 24% - B3% <+ +59
8. Patrick G. 0% - - 31% - +31
g. Willias J. B7% + 93% < <+ B
10. Craig M. 9% - 20% - +11
11. Paula 0. 50% Avg. 55% + + 5
12. ' Alicla P. E6% + 714 <+ + 5
13. Stanley A. 76% + B80% <+ + 4
14. Tammy S. 38% - 46% - <+ B
15. Lucinda S. 30% - 15% - -15
16, Oerwin T. 76% + 589% < -7
17. Oavid T. = 15% - ’ 46% - +31
18. Ronald Z. 71% «+ 77% *. +~ B

Week 1: Positive =~ 7; Negative - 10; Average - 1
Week 14: Positive = 113 Negative = 7 ) "
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As can be seen inATable 1, positive responses From

v - \\ f

both tutors an rteachers increased in the Fourteenth week

2

1ndicet1ng th b From their view the studentg'’ salF <concepts

were more po 1xlve.

o

. The summary in Table 2 shows that only Four. students .

“~ . -
l . .

moved From a nagative selF-concept to a p051t1ve self~-con-

-
-

capt by the ené of fFourteen weeks. In spite of this, sixteen

of the eighteenastudehts had shown gains in the percentage

of . questions answered positively, which indicates gain in

self-concept even if st’1ll héted’"negétive"

CT

-

V2

. - ‘ 113 »\ i ' -




A THE MEASUREMENT ‘= ACHIEVEMENT | .
. . . ° ' i .

Near the.beginning.and end of the study the students

were given the Wide Range Achievement Test for Reading and

~ 1

Math. Two non-readers weres given the Harper Row Readiness

. ) Test. All scores were converted to years and months. . Table

v & A
3 shows the gain or loss from the first to fourteenth weeks.

o TABLEZ 3.

Achievement of Students
Gain or Loss

. feading = Math’
1. Alvin B. , + .1 + B
2. Herbert B. + .5 + .8
3. Ralph 8. + .3 + .4
4. Lisa C. + ,B + .5
5. Frank C. + .4 + .3
8. John E. +1.0 + .3
* 7. ARichard E. + .7 + .B

B. Patrick G. .0 + .5 g .
9., Willie J. + .1 + .6
10, Craig M. +1.0, . + .5

R 11. Paula O. + .2 + .7 ,
s - 12.. Alicia P. +°.3 + .4 :
¢ .13. Stanley R. 4.8 + .4 '
i : 14, Tammy S. - .0 + .2
‘ . ' ) 15. Lucinda S. +,.3 + .2
-~ * 16. Derwin T. + 3 . +l.2
17.. Oavid T. + .4 + .7
18. Ronald Z. .7, + .8
o Average gain: .4 5. X
- In‘ Reading FiFtéen students showed gains, while two

showed no pFogress and one regressed. In Math all

eighteen students showed Qains. As a total group; gains
“ ' 'were’ shown in both Reading and Math.
r/ |
</ N
/




10

THE MEASUREMENT - -BEHAVIOR -

Behavior was measured by the last part of the quéstion-

7 '
naire given'the teachers at the beginning and end of the e

s
’

study. From the teachers’. descriptions, behavior was la-

beled ''aggressive', "withdrawn'", or "nmormal'". The first
two labels were considered desirable behavior, the last
acceptable. It is recognized that these descriptions were

subjective, but it is assumed that tabulating the labels can

méaSure change, at least as viewed by the teacher'. Compara-

tive results are shown in Table 3 below.
» TABLE 3.

Student Behavior as Viewed by Teachers

1st Week

14th Week

1. Alvin B. aggressive less aggressive

2.  Herbert B. normal - moderately aggressive
3. . Ralph B. normal no. change -
4. Lisa CQ‘ .

S.. Frank C, aggressive. no change

8., John E. - aggressive no change

7. Richard E. ;

8. Patrick C. = withdrawn mare outgolng

9., Willie J. " aggressive less aggressive .

10, Craig M. withdrawn no change ’
11, Paula 0. - normal no change

12, Alicia P. aggressive less aggressive

13. Stanley A. withdrawn mare outgoing

14. Tammy S. withdrawn more ‘outgoing

15. tucinda S. withdrawn = moderetely aggressive

16, Derwin T. withdrawn - more outgoing

17. David T. aggressive less aggressive
aggressive less ngressivé

18, HRonald Z.
Withdrawn - 6 Changed to: 4'outéoing; 1 aggressive; 1 no change

Aggressive - 7 Changed to: 5 less aggressive; 2 no change
Normal - 3 .Changed to: * 1 aggressive; 2 no change.

49



THE ANALYSIS

Self-Concept - Of the éighteen‘studehts tested in self-

A

concept, seven were high or positive, one was average, and
nina waere low or negstive. After the program was carried
out, eleven wére high, and seven were low. It is interest-

ing to note that all but three gave a higher percentage of
i ; .

positive answers on the second test so that it may be con-

, . /
cluded that fFifteen out of eighteen made some progress in

viewiég themselves more positively during the ‘period of

A

the study. ]

Both parént-tutors and ;eachers saw sgydents as exhibit-
ing.more positive type actions‘qearathe egd of thé study
'ihan at the bagi%ning. |

An unreiated fact ié that~parents:viewed the students
as exhibiting gréateb nuﬁbérs of pgéitive_traits both a£‘tha
beglnhihg and end of the study than teachers'did, ﬁhough
both ﬁoted inecreases, ' .

No attempt was made to compare individusl selF#concept

with teacher-tutor views of that individual’s self-concept.

Achisvement - Of the eighteen students,‘FiFfeen:showed_

gaina in Reading while two showed no gains and one de-

creasad. An average gain was four months for the total

v

group.

=
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All eighteen students showed gains in Math for the
paéiod studied, witH an average.gain of Five months Fpr
the totai group.

In correlating self-concept with achievement, thﬁse
'who bated’"positive" in self-concept Had an average gain
of Four'months in Reading as compared to three months for

those who rated "megative¥ The "positive" group had aﬁ‘y

‘

average gain of Six months in Math as compared to four
months for the "negative" groﬁp.

Behavior - Of the students who showed gains in self-con-

‘cept, six had been labeled "aggressive'"; five of those had

been viewed as less” aggressive and one was unchanged near

the end of the study. The seventh child who was-seén as

"aggressive" had a decrease in»SelF-coﬁcept end.waé'yiewéd’

as unchanged at thg‘eﬁd of the study.
“0fF tﬁp students who showed gains in self-concept,
Four had been labeled "witﬂdrawn";lphree of those were

s®@an as more ouﬁgqing near the end of the study. The .

fourth was_seen as. unchanged. Two-students who were seen .,

gs "withdrawn" had decreases in seiF—concept, and of those
/

one was seen as moderately aggressive near the end of the

study snd ohe was seen as more outgoing.

r~




The préceding two paragraphs seem to show a high:
correlation between gains in self-concept and changes

in undesirable behavior. As stated previously, “aggrassive"

and "withdrawn" are assumed to be undesirable, so changes

%

to "less gggressive" and "more outgoing" are desirable,
_On this basis nine (56 per.cent) had changed for the
better, two (12 per cent) had changed for the worse, and

Five (31 per cent] had not changed.
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) CDNCLUSIDNS

From the analysxs it may be concluded that selF—
concept can be changed toward a more positive basisfz
It may not bé concluded that the tutoring was éolely\\
réspohsible for the changes because of relatively Few‘
contact houra when compared to classroom contact hours.
It might ba reasonable to speculafe that the ides of
haihg involved in the study might have some built-in

positive reinforcement for teacher and tutor treatment

of the children. This could have been proven or dis-

N
”

provenAby use of a control group.
It hay also be ‘concluded that decrease'.undesir:
able'behayioh aécompanies aé‘iHCEeasg %p positiQe self -
corncept. A~weakness in interpreting this part of the
study exists becaﬁse there was a lack of ;uitable in-

struments For measuring behavior objectively.

-

Though there were overall gains ;n?achievément which

[N

accompanied gains:in salF-concepx, it may not be reason-

able to attrxbute those achlevement gains to increased
splf- concept.'It is possible tha achievement gains may
instead simply be attributed to the regular classroom

instruction. Here again, use of a control group would

have proven or disproven this point.

“
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"involvement in our school. . _ o

Further research might be done along the ‘sape lires

with focus 6n correcting the weakﬁesses mentioned, It may. ‘
bé’that the conclusions should nat be cansidefaé deFinitav
until then,
Ome interesting Pésuit of ﬁhe study is that the
parént-tutors héve becomé 80 involQed with their students
that they have no desire to cease their relationship; all
of tﬁem plan to continue their SBS%POHS to the end of thé -

school year. The project may be considered successful if

for no other reason than this: it has increased parental

Ay
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N 'Child-'s Name

Tutor's Name

—

~- .
13

PARENT«&EACHER RESPONSE

Fraquently

Seldom

16

Hovexr

AlWays

-

1. Does he seem to have confidence?
2. Does he taks part in conversa¥
tions? . o )
3111Doe§ he smilé?
fﬁa_ Does he ;;ik about himself? "—
"5 Does he 1istent T -
“6. Doos he touch Jous i -
Te _Doés he lét yoﬁ touch him? _—
8. Does he try to do the task seb T
for him? T
“90 boes<£e'have dn‘aptitude for B o
the .following? -
| a. Learning tagks? ’
b, Physical tasks? ) .
10, Is he alert? ~ | T
7110 fboes he réspond guickly to : ”*"-f-
" questions? - i .
12,

Is he sble to use logic?

Additional coyment concerning your ) npr

ession of this child:

Vhat  are some activities you are
what are some activitfes you are

on a personal basis?

us’ag with
us: ng to -es2

this child~acadeﬁicaliy;
tablish a relationship

- —— oo




